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No Small Plans
and Meet Your City

Gabrielle Lyon, Vice President Education and Experience, Chicago Architecture Foundation

No Small Plans was inspired by Wacker’s Manual, a 1911
textbook that was required reading for all 8th graders

in Chicago Public Schools for nearly three decades.
Wacker’s Manual taught young people about the
building blocks of the city and the goals of the 1909 Plan
of Chicago. It also challenged readers to steward the city
to greatness through “united civic efforts.” Although not
fully realized, the 1909 Plan of Chicago was one of the
country’s earliest and most important comprehensive
urban plans.

When Chicago Architecture Foundation (CAF) staff
shared Wacker’s Manual with our Teen Fellows, the
teens were riveted by the story of Chicago’s city plan
and the profound responsibility Wacker’s Manual
expected. The Fellows asked, “Why isn’t there
anything like this for students to read today?” We
wondered the same thing.

We spent 2015 talking with dozens of teens, teachers,
urban planners and community organizations about
the question “What’s most worth knowing and
experiencing about civic engagement and urban
planning?” This exercise helped us think about themes
that are important for today’s young people. In spring
of 2016, we announced a competition for Midwestern
artists to propose concepts for a new graphic novel
that would address, “Chicago’s past, present and
future; architecture as a character; youth as change
agents; and the city’s grit and shine.” With help from our
Advisory Committee and our Teen Fellows, we selected
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the winners: Devin Mawdsley, Kayce Bayer, Chris Lin
and Deon Reed, an artist collective known as Eyes of
the Cat Illustration.

The result is No Small Plans, a book that follows the
neighborhood adventures of teens in Chicago’s past,
present and future as they wrestle with designing

the city they want, need and deserve. The artwork is
inspired by photographs, real places and stories from
Chicago. The Burnham Interludes were written, in

part, using actual quotes from historic figures. Daniel
Burnham believed in the power of big ideas and the title
of this book plays with a quote often attributed to him:
“Make no little plans; they have no magic to stir men’s
blood.” For the young people in this graphic novel, there
is no such thing as a “small” plan.

In 2017, in honor of our 50th anniversary, CAF launched
a three-year initiative called Meet Your City designed

to address the civic education gap. No Small Plans is at
the heart of this initiative. Through partnerships with
Chicago Public Schools, the Chicago Public Library and
other organizations, CAF will give away 30,000 copies
of No Small Plans for free to Chicago students in grades
6-10. We’ll also support teachers and students through
trainings and workshops in order to catalyze civic
engagement and city stewardship.

© Chicago Architecture Center 2019  architecture.org/NoSmallPlans
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What is Planning?

by Cynthia A. Bowen, President, American Planning Association’

Take a moment to wonder about your community. Why
are homes located in a specific area? Why are businesses
or factories located in another? How did someone decide
where the roads would go—and how many lanes each
road would have? How much park or open space is
available to play in? Can you easily walk to a bus or train
to get to your destination? These questions are what
planners think about and are at the heart of planning as
a profession.

The goal of planning is to maximize the health, safety,
and economic well-being of residents in ways that reflect
the unique needs, desires, and culture of those who live
and work within the community. While architects often
focus on a single building, a planner’s job is to work
with residents and elected officials to guide the layout
of an entire community or region. Planners take a broad
viewpoint and look at how the pieces of a community—
buildings, roads, and parks—fit together like pieces of a
puzzle. And, like Daniel Burnham and Edward Bennett
did with the 1909 Plan of Chicago, planners also work to
imagine what can and should happen to a community:
how it should grow and change, and what it should offer
residents 10, 15, or even 20 years into the future.

Each community is divided into parcels, or pieces, of
land. The use of each parcel of land is guided by the
community’s zoning code. The zoning code is a set of

rules that defines what each land parcel could or should
be used for (such as housing, manufacturing or open
space). Zoning codes try to keep different uses from
being in conflict with one another.

For example, imagine a company wants to buy the
apartment building next door to you and convert the
building into a factory, but the rest of the street is
residential housing. A factory can have significantly
different characteristics from a residential apartment:

a large number of workers coming and going; freight
deliveries; noise; and even the risk of hazards such as
fires or chemical spills. Such a drastic change of land use
would impact the character, quality, and feel of your street
and your home. By zoning your street as a “residential”
area, factories can be kept separate from housing.

Beyond trying to prevent land use conflicts, planning
also entails providing community members with choices.
Consider your home. Is it an apartment? Condo? Single-
family house? How do you get around your community?
Walk? Ride your bike? Take public transit? Is there any
green space nearby? Are there any stores? Planning
helps to ensure that you have choices when it comes to
what type of home you want to live in, how you move
around the community and what is available nearby.

!The American Planning Association (APA) advocates for communities of lasting value by supporting and empowering planners. By providing training, best practices, and
certification, APA ensures planners are well equipped to address the opportunities and challenges that may arise.
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Planning includes considering ways to make
communities safe and healthy for all ages. Safety
includes factors such as ensuring you have areas to walk,
ride your bike, or play. Can you safely cross the street

to reach your grocery store? Can your grandparents?
Beyond everyday risks, planners also look at larger
hazards that could impact the safety of a community.
Disasters such as floods and wildfires can devastate

a community. Planners look at the potential risk a
community might face if a river rises beyond its banks.
How close are buildings that could be flooded? What can
be done today, before a disaster happens, to minimize
the risk and damage if the river overflows in the future?

Planners are always thinking about today, but also
what tomorrow might bring. A community plan must
meet the needs of its residents today, but also keep in
mind what the future might bring. Acommunity plan,
often called a comprehensive plan, is a kind of map or
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blueprint for what a community aims to achieve in the
future. Perhaps your ancestors moved around their
communities by walking, or by horse and carriage. Trains
and automobiles came along and changed how people
traveled—and the landscape itself by requiring roads
and tracks. What’s next that could potentially impact
your community and how you live, work, and socialize?

Next time you walk around your community consider
some basic questions: Who planned that? How was that
decision made? What will happen to this neighborhood
in the future? If these questions seem interesting to you,
you might want to be a planner! o

Learn more at https://www.planning.org/

ABOUT THE AUTHOR
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Planning, Citizens

and Chicago

by Jon DeVries, Roosevelt University, and Brad Hunt, Newberry Library

PLANNING AT ITS CORE

Although I am now a certified planner with a master’s
degree and years of working experience, | began my
involvement in planning as a citizen with no formal
training. My downtown neighborhood in a southern

city was threatened by plans for demolition to remove
“blight” and expand the business district. Learning that
the city council was holding a hearing on using community
development funds in this way, | visited with neighbors
who agreed that saving the neighborhood for housing—
rather than expanding businesses—would be better. We
organized a walking tour “survey” of the housing in the
area and put dots on a map to illustrate the condition

of the homes. We developed a list of homeowners and
long-term renters to illustrate the size and character of
the population. After appearing at city council meetings,
we obtained the support of our alderman to have the
city make money available to residents for rehabilitation
instead of demolition.

Once the strategy was adopted, the city planning staff
prepared detailed implementation plans including
needed infrastructure, budgets and drawings. Over the
next three years we achieved majority owner occupancy
for the neighborhood, attracted a developer to build
new senior housing, and moved multiple homes

facing demolition in adjacent areas onto vacant lots to
repopulate the area. All this was done for far less money
than the demolition strategy. The neighborhood remains
strong and growing to this day.

cHicaAco AR@C@HITECTURE center

In this case citizens were able to mobilize, gather data

on the neighborhood and then advocate for changes in
the public strategy. To help carry out the plan, a citizen
committee was formed to meet regularly with the city’s
professional planning staff. One key lesson we learned was
that neighborhood citizens and planning professionals are
both important for creating and implementing a successful
neighborhood plan. Lessons, like this one, that the citizens
and planners learned together were subsequently adopted
in several other neighborhoods and cities.

Planning is at its core a three-step process. First,
identifying problems and issues in the community and
needs for open space, housing, transportation and public
facilities. Second, assembling information, data, and
community input to document these needs and current
conditions and set long-term goals. Third, proposing
program ideas and investments to achieve these goals
and laying out coherent and efficient steps to accomplish
them. This process is regularly done by public planning
agencies but can also be initiated and assisted by citizens.

PLANNING AND CHICAGO

Chicago is known as the city of “make no little plans,” an
association that dates from the creation of the 1909 Plan
for Chicago—one of the earliest city-wide masterplans
anywhere. The 1909 Plan was a privately funded effort
undertaken by the Commercial Club to address the
problems of a rapidly growing metropolitan area. The
effort, led by Daniel Burnham and his firm, had little

© Chicago Architecture Center 2019  architecture.org/NoSmallPlans



citizen input. The 1909 Plan contributed many of the
major features of the city which are still important today
including the lakefront trails and parks, neighborhood
parks with community facilities, and the landscaped
boulevard system. The plan also led to the creation

of the Chicago Plan Commission (CPC) to bring order

to housing, sanitation, zoning, and transportation in

the growing, chaotic city. Once the plan was adopted,
however, a companion publication was created—
Wacker’s Manual—to educate and gain support from the
citizenry. The Manual was taught in the public schools
for decades as a textbook calling for young readers

to work together to steward the city to its envisioned
“greatness.”

Before the field of professional planning emerged
zoning codes, housing condition surveys, regional
economic development efforts, and various war-related
initiatives had covered aspects of what became city
planning. Private efforts such as the Burnham 1909 Plan
of Chicago were led by business and civic groups, driven
by architectural and design leaders and championed by
reformers.

After dedicating its resources to winning World War II,
America emerged with a national housing shortage,
decaying city centers, and a worn-out infrastructure.

In response, the federal government initiated grand
programs to provide home mortgages, fund urban
renewal, and build the interstate highway system. To
compete for and administer these programs, cities and
states created “planning departments.” To educate
persons to fill these positions, universities and colleges
started offering planning courses and academic degrees.
The University of Illinois—Champaign-Urbana was among
the first schools to grant an academic degree in planning

Mayor Richard J. Daley created Chicago’s first planning
department in 1956. The new department had significant
powers to review and prioritize projects from other
departments as well as identify projects of its own. The
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department issued the 1958 Central Area Plan followed
by a city-wide comprehensive planin 1966. Under

the 1966 plan the city produced 16 area plans from
1966-1973 encompassing the entire city. These plans
resulted in many contributions to the city still evident
today including a residential “New Town” in the South
Loop starting with Dearborn Village; expansion of the
city’s community college system, libraries and parks for
neighborhoods; and new roadways and transit lines.
The department has continued under various titles and
is currently known as the Department of Planning and
Development (DPD).

COMMUNITY INVOLVEMENT

Along the way groups demanded citizen input

and neighborhood-based planning. Mayor Harold
Washington! agreed, famously cancelling plans by

the business community for a world’s fair. Instead,

he supported “Chicago Works Together,” aimed at
neighborhood jobs programs and neighborhood housing
initiatives. His administration also started the industrial
corridor program which provides city funding to this
day for Local Economic and Employment Development
(LEED) councils and various community and local
business advocacy organizations.

There are many examples of Chicago’s residents
successfully identifying and advocating needed
actions and investments at the neighborhood level.
Little Village residents brought about the closing of
two coal-burning power plants; Uptown helped craft

a major new mixed use project called Wilson Yards;
Englewood sought and obtained a new shopping
center anchored by a Whole Foods store; and Atrium
Village residents and surrounding churches helped
rezone and obtain commitments for a redevelopment
to include low-moderate income housing units. Plans
for new developments often encounter another type of
organized citizens. Sometimes called NIMBY (“Not in my

*Harold Washington was Mayor of the City of Chicago from 1983-1987.
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back yard”) efforts, community members can also work
to try to block certain types of uses such as affordable

housing, social service facilities or industrial use zoning.

In an era of declining federal and state funding, citizens
can work collectively to bring attention to overlooked
problems and contribute ideas that can attract city
and private investments, jobs, and quality-of-life
improvements on local, neighborhood scale. This

is why incorporating planning history and concepts
and community information in our schools becomes
important and helping young people understand the
power they have to participate is so critical and urgent.

“Planning” is described as “making informed choices
about the future that can create and maintain

places where people want to live, work and conduct
business. “How can young residents become involved
in constructive ways in planning current and future
improvements for their communities?

One of the classes at Roosevelt University, the school
where | taught for many years, participates each spring
in a contest sponsored by the Harold E. Eisenberg
Foundation (HEEF). The foundation picks a site in the
city and invites the college and university schools in
the Midwest to create a feasible development program
and plan. Student teams research the communities,
interview developers to explore possible uses for

the site, meet with City officials, and then create a
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development program. The students emerge with an
understanding of the planning, real estate, and financial
steps needed to bring investments to their areas. They
learn to appreciate the benefits of planning to residents,
workers, and employers in the community as well as to
the entire city.

There are many resources teachers can share with
students to prepare them to take meaningful roles in
planning their communities. Population and household
data are available in the U.S. Census and employment
data is available in the “Where Workers Work” reports
from the State of Illinois. Current city plans for the

sixteen planning areas in the city are available from
“Neighborhoods Now” from DPD. Photographs of existing
conditions and interviews with residents and employers
in the neighborhood can also be powerful tools. And
finally there are a number of non-profit organizations with
planning information including Metropolitan Planning
Council (MPC), Local Initiatives Support Corporation
(LISC), Local Industrial Retention Corporation (LIRI),

the Alderman’s Office, and community organizations in
many neighborhoods. Most importantly the teachers

and schools can teach the students of today to become
the community and planning leaders of tomorrow,
perhaps getting some students excited about becoming
professional planners. e

ABOUT THE AUTHOR

Jon B. DeVries, CRE, AICP, recently completed his tenure as the Founding Director of the Marshall Bennett Institute of Real
Estate (2002-2017) at Chicago’s Roosevelt University. He has a Master of Urban Planning and Policy (MUPP) degree from

University of Illinois at Chicago; a Master of Divinity (M.Div.) degree from Union Theological in New York, and a B.A. from

St. Olaf College. Mr. DeVries co-authored Planning Chicago (APA Planners Press, 2013) with D. Bradford Hunt, a review
of city planning in Chicago from the 1950’s to the present. ). In 2008 he received the Holleb Community Service Award

from Lambda Alpha International (LAI) In 2015 The Harold E. Eisenberg Foundation presented him with its Real Estate

Education Faculty Award. Long active with LAI, he is a director and vice president of its Land Economics Foundation. He

lives in Chicago with his wife, Christine Williams DeVries.

cHicAco ARC@HITECTURE center

© Chicago Architecture Center 2019  architecture.org/NoSmallPlans



No Small Plans Reader Toolkit

GETTING STARTED: Finding Students’ “Comic Stories”

Finding Students’
¢C ) ) )»
Comics Stories

by Eric Kallenborn, @comics_teacher, Allan B. Shepherd High School, Palos Heights, IL

| grew up in the Back of the Yards neighborhood on the South
Side of Chicago, and for me, summers meant three things: fire
hydrant pools; July bottle-rocket fights across the alley; and
walking to Sandies Candies for treats and comics.

My “comics story” comes from being an only child raised in
the home of a Vietnam Vet that was mostly distant. However,
on some warm summer days, my dad would take me around
the block to Sandies, our local candy/goodie shop, and I'd
get to pick out some candy and a couple of comic books. On
one particular trip | saw a copy of Marvel’s The ‘Nam, and |
grabbed it. My dad, intrigued, read it with me. We would talk
about the aspects of the war that he wanted to talk about,
and he would stay quiet about the things that he did not want
to discuss. But no matter how much he said, it was bonding
time, and it was cool.

This early connection to comics allowed me to drift into other
comics as | grew up: Batman, Silver Surfer, and The Punisher
(some of my favorites), but I lost touch with comics about

the middle of high school. | didn’t pick the medium back up
until college where | had a professor, Dr. Rohman, assign Chris
Ware’s Jimmy Corrigan Smartest Kid On Earth, which to this
day is still in my top five graphic novels of all time. As a non-
avid reader (which I know is silly for an English teacher) but as
a lover of stories, | have personally experienced the power of
graphic novels; as a an English teacher, | have put them to work
as a game changer in the classroom.!

What | would like to do is discuss the majesty of No Small
Plans, and how this now grown South Side kid would use it

in the classroom to encourage students to engage in their
learning, to think about their lives, and possibly experience
a new type of text. Funny enough, if my dad hadn’t had

me exploring Ashland Avenue as a little kid, | might not be
writing this now.

| go into reading every new graphic novel or comic with two
different hats on: the “student reader” hat, and the “teacher
reader” hat. As | read this book for the first time | immediately
felt as if | were a student: | had questions, thoughts, ideas,
and wanted to explore the book and ideas it developed or
introduced further. | found myself asking tons of questions,
writing them down. Who is that? What is that? Where is that?

I wanted to talk about it with someone as | was reading it. |
wanted to find out how to get more involved with the city, to
organize, to shape, to build. My “teacher hat” blended with my
“student hat” and | realized the book does the work: it pulls
the reader in, and it asks you to engage. It gets the student
wondering before | ever have to pose a “teacher” question.

I would open a unit using No Small Plans in a graphic novel
class by having the students reflect upon times in which
they felt out of place and also about times in which they

felt motivated to make a difference. What do these feelings
have in common? How do we act when these feelings are
placed upon us? What causes us to act? Not act? The three-
part structure of No Small Plans lends itself to a thematic
discussions. | would pair this book with something like Josh
Neufeld’s A.D.: New Orleans After the Deluge, Pride of Baghdad,
House On Mango Street, episodes of Fresh Off The Boat and/or

You can read about how I originally introduced comics in my classroom and titles I’'ve used at http://theothercomicbookteacher.com/
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Blackish, or clips from films like Spike Lee’s When the Levees
Broke, etc.: any media that would encapsulate a discussion
about community and our place in it.

I would have students take notes on whom or what they
might have questions about as they read like “Who is Daniel
Burnham?” and “What is the 606 trail?” Questions like

these sprout up organically during the reading of this book,
and, while the questions at the end of No Small Plans and
the Reader’s Toolkit materials are great, letting students’
questions lead them into research lets me tailor the learning
to each student.

| also use podcasting and performance based assessment in
my classroom, and | might see if students wanted to discuss
this novel over the microphone for an assessment. | would
have the students develop questions about all aspects

of the book including the art, story, characters, etc., and
prepare to discuss them during a recording. This novel is
perfect for a performance-based assessment because the
book deals with teenagers working to live in an environment
that is fluid and static at the same time: exactly what being
a teenager s all about.

The graphic novel medium is ideal for the story of No

Small Plans. The reader can actually see what needs to be
changed, see what the change could look like, and they
can use unique graphic elements (like the maps at the end
of each of the chapters in No Small Plans) as pathways to
understand the authors’ intent. Images are universal. There
is a reason that there is a limited amount of text in an IKEA
manual or a set of LEGO instructions: images are able to
break down language barriers. When Bernard, Reggie, or
Natalie are upset in No Small Plans, the reader can infer this
without the help of words, allowing the words, in this case,
to serve an alternative function to characterization: just

No Small Plans Reader Toolkit
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one of the many ways in which teaching and learning with
comics/graphic novels is unique.

This book has the power to inspire young people to see their
city in a new way and to care about their city. I’'m not just
talking about Chicago. | know it’s a home-grown book with
home-grown problems, but a kid in Cleveland—or a classroom
in Cleveland—can just as easily read this book and ask “What
about us? What are our problems? What can we do?”

Especially in these tumultuous times, it is important to find
ways to engage students by exploring authentic and difficult
ideas in sincere and open ways. In Chapter 2, 2017, the threat
of Natalie’s family being evicted is real. As someone that spent
a part of my life homeless, | can relate and engage with these
characters in an honest way. | know that many of the students
that will be reading this book have probably had experiences in
some way with poverty and government bureaucracy. They will
want to engage in a real way as well.

The power of this book is not in the questions students will
write down answers to or the essays that get penned; the
power of this book is the discussion that it evokes because
while our students might share an essay they wrote or
answers that they jotted down, what’s more powerful is the
conversation that extends past the bell in the classroom

or happens in the hallway where a kid hands the book to a
classmate and says “Check this out. Let me know what you
think.” A fire needs one strong spark. | believe teachers need
to acknowledge and appreciate that power. As educators,

I~

we should strive to be a part of each student’s “comics
story,” or “reader story,” or “activism story,” or “whatever
story.” When we exist in the world in that way—like my
father and Dr. Rohman enabled me to—we know we are

doing the right work.
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Taking Action with
No Small Plans'

by Brian D. Schultz, Professor and Department Chair, College of Education, Health and Society, Miami University

WHY TAKING ACTION MATTERS

So often in school we focus on teaching civic education
atarm’s length. We tell students about democracy. We
provide historical content about community. Rarely do we
provide opportunities to practice democracy or engage

in civic and community action within the school setting.
Taking action with students while they are in school
matters because we cannot expect young people to be
active citizens if we do not afford them opportunities to
learn such through experience. We need citizens who are
engaged in issues important to their communities so they
may become agents of change for their communities.
This is not something that is learned once students
graduate from school. It must be learned, practiced, and
experienced—and schools are ideal sites for developing
these skills.

With the ideas, topics, and issues presented in Chicago
Architecture Foundation’s No Small Plans, teachers have
a unique “prompt” to move from abstract discussions
about community and democracy to doing and taking
action with students for purposeful civic engagement. No
Small Plans provides an excellent excuse for teachers to
listen to and learn from students. By allowing students
to identify pressing issues, and by allowing those issues
to become cornerstones in the curriculum, teachers

can create spaces and opportunities for students to
identify problems in their communities and come up with
solutions for solving them. Taking action, in this sense, is
“doing democracy.”

But, how can teachers engage students in action-focused
projects when classroom instruction is often constrained
by lesson plan mandates, standards alignment, and
content that is conceived from the outside? Many state
boards of education, including here in Illinois, promote—
or even require—service learning, civic education,

and civic engagement practices. This essay suggests
techniques and tools to help teachers explore action-

11

oriented opportunities with their students—while creating

experiences and artifacts that can align with classroom
mandates, particularly for civic education.

REFLECTING ON MY OWN TEACHING

When | was teaching in a 5th-grade classroom in Chicago,
I had an out-of-the-ordinary experience. A classroom
supporter who had backed my students’ efforts to push
the city and school district to make good on the promise
for a new school building to serve their housing project
community informed one of my students via email that
Ralph Nader was going to be in Chicago. Urging the 5th-
graders and me to try to get Nader involved in our cause,
she was encouraging us to find allies who could raise the

* Adapted and reprinted by permission of the Publisher. From Brian D. Schultz, Teaching in the Cracks: Openings and Opportunities for Student-Centered, Action-Focused
Curriculum, New York: Teachers College Press. Copyright © 2017 by Brian D. Schultz. All rights reserved.

cHicaAco ARC@HITECTURE center

© Chicago Architecture Center 2019  architecture.org/NoSmallPlans



No Small Plans Reader Toolkit

GETTING STARTED: Taking Action with No Small Plans 12

profile of their organizing campaign. Believing Ralph Nader could do just that, she suggested that he would be impressed
with the young people’s efforts related to a community problem to help their neighborhood.

Not only was Nader impressed but he also began writing and publishing about the students, paid the class a visit at
school while on the campaign trail during his run for president, and brought additional national media attention to their
immediate cause. Because of this, my 5th-grade students’ organizing efforts became part of a broader conversation
related to the ways in which many urban youth historically have been marginalized through inadequate schools and
school resources.?

During our initial interaction, Nader suggested that | check out Katherine Isaac’s 1992 book Civics for Democracy: A
Journey for Teachers and Students, a book that chronicles ways youth have taken action to support causes, outlines
civil rights movements in the 20th century, and presents civic activities youth can undertake. Most specifically Nader
recommended | look into Isaac’s chapter outlining “techniques for participation,” that have emerged from a long
tradition of youth engagement in civic participation.

TECHNIQUES FOR PARTICIPATION

Most young people in schools are readily able to document a problem. They have no trouble articulating an issue that
needs to be remedied, solved, or obliterated. Naming the issues is often the easy part. Figuring out what to do next is where
many people, both young and old, get stuck.

Isaac’s techniques help teachers and students go beyond simply naming an issue to selecting purposeful activities that
can lead to engaging with an identified problem. Some of these techniques include:

+ Background research + Nonviolent civil disobedience

» Boycotts « Op-eds

« Call-in shows « Pamphleteering

+ Clearinghouses + Picketing

« Committee hearings « Public hearings, candidate nights, film/video
« Demonstrations and protests screenings

« Feature stories + Public service announcements

« Forming a citizen group  Recruiting supporters

« Identifying key players + Reports and surveys

+ Initiatives and referendums + Right to know

« Leaflets, flyers, posters, and bulletin boards » Speakers’ bureaus

+ Letters to the editor + Using the courts

» News releases + Whistleblowing

+ Newsletters + Writing a bill and finding a sponsor®

2A more complete version of this story, and my thoughts about it, has been told elsewhere—see Schultz (2008).
3To see the full discussion of these techniques, refer to Isaac (1992), pp. 157-182.
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The landscape of techniques has transformed since Isaac’s book was published in 1992. | often talk with future and
practicing teachers and their students about new tools for civic participation. We consider which of the techniques in
Isaac’s list are appropriate for taking action today. What is missing? What might be more effective?

New techniques that complement Isaac’s original list:

« Apps « LinkedIn + Pop-up stands

+ Blogs « Listservs + Public and performance art

+ Culture jamming + Mapping + RSS feeds

« Facebook + Online surveys + Snapchat

« Flashmobs « Periscope « Twitter

+ Freedom of Information Act + Photo captioning + Video documentation
request (FOIA) « PhotoVoice « Websites

+ Instagram + Podcasts » YouTube

Creating action-oriented curriculum—particularly by leveraging some of these techniques—with young people readily
can cover standards, meet expectations, and require them to articulate and demonstrate specific, tangible learning
occurring inside and outside of the classroom. The artifacts that result from working through these activities illustrate
deep and engaged learning—certainly better than any worksheet or rote learning.*

The techniques named above and tools that follow below are intended as a starting point to enable teachers to turn the
proverbial corner and undertake a student-centered action project in their classrooms. These tools can help teachers
capitalize on No Small Plans as an impetus for creating relevant and responsive teaching, honoring what students name
as worthwhile, developing student agency, and satisfy outside mandates.

TOOLS RELATED TO TAKING ACTION

Whether developing curriculum alongside students from scratch, or leaning on already-available curricula from an
educational advocacy organization or a not-for-profit, teachers can look to some of the following web-based tools and
resources to facilitate their efforts. These (primarily free) resources have been curated as a starting point for teachers
looking to engage in action-oriented ways with their students.

“Many researchers have shown how project-based work can incorporate action, inquiry, civic literacy, and justice-oriented classroom activities, while also aligning with
standards. Teachers may be interested in looking to Agarwal-Rangnath (2013); Agarwal-Rangnath, Dover, and Henning (2016); Dover (2015); Epstein (2014); Gutstein and
Peterson (2013); Wolk (2013); and Zemelman (2016) for guidance and ideas.
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TABLE 1. CLASSROOM TOOLS AND RESOURCES FOR TAKING ACTION

Technique Topics Web Address Explanation
. https://ibuildapp.com/ design and develop a mobile app
Apps Build an App hittos://Www.a ie.com using available templates
. https://wordpress.com/
Blog Blogging Platforms create a free blog

https://www.blogger.com

Culture Jamming

How to Culture Jam

http://www.wikihow.com/Culture-Jam

step-by-step ways to culture jam

Demographics and

https://www.google.com/maps

https://www.google.com/earth/

create and share free maps in various

A Mapping Tools formats, or explore demographic data
Mapping pping http://www.scribblemaps.com/ through mapsp Bop
https://www.socialexplorer.com/explore/maps
create and share free flyers, posters,
Flyers, Leafiets, Posters Document Creator https://www.canva.com/ social media materials, ads, postcards

and Documents

and other documents

How to File a FOIA

how-to guide for completing a Freedom of

p://bit.ly/ .
FOIA Request http://bit.ly/2eL9PmF Information Act (FOIA) request
GIFs Create and Share GIFS https://giphy.com search, discover, share, and create

animated GIFs

Letters, Emails,
Contacting Legislators

Finding Your Legislators

https://openstates.org/find_your_legislator/

enter your address to determine
your local legislators

Letters to the Editor

Writing Effective Letters
to the Editor

http://reclaimdemocracy.org/effective letters editor,

guide for writing letters to the editor

Media Literacy

Media Literacy Educator
Resources

http://medialit.org/educator-resources

resources for teaching media literacy

resources section that suggests basic

Op-Ed The Op-Ed Project https://www.theopedproject.org/ structure, tips, and how to pitch op-eds
How to Organize http://www.wikihow.com/Organize-a-Flash-Mob step-by-step instructions for
Performance Art A .
aFlashmob http://bit.ly/2tH2r2p creating a flashmob
https://www.change.org/
Petitions Online Petition Websites  http://www.thepetitionsite.com/ platforms for creating free online petitions
https://ipetitions.com
PhotoVoice Manual guide for designing participatory
PhotoVoice for Participatory https://photovoice.org/photovoice-manual/ photography and digital storytelling
Photography projects
http://bit.ly/2h0SF4Y -by- i i
Podcast How to Make a Podcast p://bit.ly/ : step-by step.gwdfe to making a podcast,
http://www.audacityteam.org/ and free audio editor and recorder
Protests and https://www.aclu.org/protest guides to participating in free speech,

Demonstrations

Know Your Rights

http://www.wikihow.com/Protest

protests, and demonstrations

Spoken Word

Become a Slam Poet

http://bit.ly/2v5j7k8
http:

oungchicagoauthors.or

louder-than-a-bomb

how-to video from TED-Ed and Young
Chicago Authors Louder Than a Bomb
Youth Poetry Slam

Surveys and Forms

Online Survey Tools

https://www.surveymonkey.com/

https://docs.google.com/forms

develop, distribute, and analyze free
online surveys

Video Documentation

Making Documentaries:

http://bit.ly/2v5GNFk

steps, resources, and tips for making

A Step-by-Step Guide video documentaries
Website Devel https://www.weebly.com/
Websites ebsite Development https://www.wix.com/ create free websites

Platforms

https://sites.google.com
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REFLECT, COLLABORATE,
AND FIND PARTNERS

Challenging students to connect directly with local
community-based organizations that are working on
different issues bolsters action projects. Several storylines
in No Small Plans show the power of community-based
organizations working for stewardship and change.
Chicago’s rich community organizing can be seen in the
work of, for instance, the Logan Square Neighborhood
Organization (http://www.lsna.net/) or the Southwest

Organizing Project (http://swopchicago.org/). These
and many other organizations focus on the themes
raised in No Small Plans including housing, public space,
urban planning, access to transportation, segregation,
and gentrification. Connecting with community-based
organizations and aligning projects with groups that
organize around issues students identify as meaningful—
such as combatting violence, police brutality, healthy
food access, LGBTQ rights, or education equity—helps
students see firsthand the multiple ways people steward
their communities and enables students to develop
relationships with people who are engaged in issues that
matter to them personally.

“GO ON. HAVE AT IT.”

Action projects are fluid—they center on and emerge from
the concerns and ideas of those who have the most at
stake in the classroom, the students. The unpredictability
of this kind of engagement is sometimes frightening

to teachers—and can make teachers and students feel

No Small Plans Reader Toolkit
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vulnerable. Educators who are new to doing action
projects in the classroom need not worry that they are
“doing it right” or following “the script”. There is no canon
to follow. The curriculum emerges from the students

and teacher working together and being responsive to
authentic experiences. Sharing authority with students has
the profound potential to not only motivate students, but
also teaches them the skills inherent in “doing democracy.”

Teachers should find solace in the fact that there are no
wrong answers in doing this work with your students.
Doing emergent action projects is like any other
pedagogical approach—the experience is what matters
most. Practice with your students. When students are
given the opportunity to ask questions and identify issues
that matter to them, and then engage in partnership with
communities, they will not only build civic engagement
skills, but also will likely have an impact on the issue they
care about.

Try taking action with students and see how it goes.
Reflect with them. Emergent action projects resist
teaching and learning that focuses on simply having an
answer; classrooms transform into places that embrace
conversation, deliberation, and practicing democracy.
Again, action projects are messy. If we can model this
messiness in our classrooms and show that this discomfort
is valuable and transferable to other issues and situations,
we are well on our way to equipping young people to “do
democracy.”

As Daniel Burnham challenges readers on the last page of
No Small Plans, “Go on. Have at it.” e

ABOUT THE AUTHOR
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Who is They?

By Lisa Kenner and Gabrielle Lyon

“Go on. Have at it.” Thus challenges Daniel Burnham on
the final page of No Small Plans. He speaks directly to
the reader, enjoining them to forge the future—their
future. He challenges them to become planners, decision
makers, agents by design of a city that is livable for
everyone.

“THEY” MATTERS

Meanwhile, in middle school classrooms on the West
Side of Chicago students pronounce, “They don’t care
about this neighborhood.” In a South Side Community
Circle comprised of 18-24 year old African-American men,
comments arise, “They keep channeling guns into our
community.”

Being a young person of color in our time is wrought with
peril and promise. For a young person who has been
disenfranchised or disempowered by choices made by
those in power, feeling unseen and unheard is hard, real
and familiar, especially for youth of color and particularly
when they live in poverty. People in charge, decision-
makers are “they.” Faceless, nameless others.

“They” is ubiquitous in daily language. “They” is default
for people in control, hidden and opaque in both intent
and identity. “They” is a placeholder for those behind the
scenes; a pronoun often used by those who feel they are
not in control or informed. As educators when we hear
“they” used by young people we need to understand itas a
stand-in for lack of knowledge, clarity, access and agency.

cHicaAco AR@HITECTURE cenTer
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As transformative educators one of our primary goals is
to nourish the agency of all learners. We work to provide
opportunities for young people to discover and hone
perception, reflection, and curiosity as critical filters; to
catalyze engagement and participation and to be “woke”
to realities of injustice, inequity and privilege; not just to
survive but to thrive.

Committing to this can be a fearsome undertaking for
both learners and educators. Where to start? No Small
Plans provides an opening for challenging conversations
that explore “Who is they?”

Why even explore the question “Who is they?” Our goal
is to complicate the narrative and confront assumptions.
In the process of doing this we have the chance to foster
empathy and empower stewardship.

NO SMALL PLANS: AVERB, A RESOURCE

No Small Plans is an interdisciplinary exposition of the
roots of Chicago’s current community assets, the impact
of long-standing injustices of racism and poverty, the
importance and possibility of civic engagement of all
generations and the powerful, authentic efficacy of youth.
Vibrant characters face real dilemmas and devise paths
forward. Within the pages we see young people discover
new truths about themselves, about their communities
and about other people’s communities.

Enduring truths resonate in the images and text:

© Chicago Architecture Center 2019  architecture.org/NoSmallPlans
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+ Young people are empowered, authorized and
expected to participate in authoring the future.

« Individuals and neighborhoods are dynamic, and
simultaneously illuminate history and change.

« Personal and collective decisions impact the
environment and daily fabric of people’s lives,
now and in the future.

+ Preordained destiny is a myth; design and decision-
making prevail.

+ Thereis no such thing as a “small plan.”

No Small Plans provides “mirrors and windows” for
learners to see themselves in relationship to the built world
around them. As we follow characters’ expeditions into the
past, present and future we see their perspectives change
through their experiences with the city and with each other.
These changes create a unique excuse to talk with students
about the complex realities of living in a city including
neighborhood change, development, construction,
gentrification, racism, power, ethics, and belonging. The
book gives us an excuse to raise the question, head on,
“Who is ‘They’?”

CLASSROOM VOICE AND CHOICE:
GETTING STARTED

It is natural to feel unsure about diving into conversations
about injustices. It can be intimidating to grapple
candidly with the kinds of complex subjects that usually
go unnamed and unexplored in daily instruction. In order
for students to be able to take intellectual and emotional
risks, educators need to establish trust and a sense of
belonging for learners.

Here are some specific techniques that can help launch—
and guide—conversations about challenging subjects:

cHicaAco AR@HITECTURE center
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Co-Create Community Values

Tell students you will be co-creating a community values

document to encourage and provide safe space for

dialogue. Discuss assumptions, name common fears and

create a shared agreement at the launch of the year or

unit. These values ground the work of the conversations
which are to come.

Ask learners what they need in order to have “real
talk.” Examples include: Be brave. Take risks. Listen
actively. Seek different points of view. Ask questions.
Explore multiple answers. No passengers, all hands on
deck. Leave your comfort zone. Embrace growth.
Discuss the core premise of self-efficacy. Smart

is something we become, not something we are

or are not.

Acknowledge the expertise and importance of everyone
in room. Every person is an expert in their own life
experiences.

Be explicit that the purpose of dialogue is discovery,
empathy and personal change. We want to explore
different perspectives, discuss quantifiable facts and
personal experiences, and we want to leave space for
changing perspectives. Making errors and shedding
misconceptions are central to learning, not evidence

of inferiority or lack of intelligence. It is okay to have

an unpopular view as well as to change your mind.
Pioneering thoughts are often initially rejected or
discarded by others.

Encourage the goal of cognitive dissonance! Embrace
the disagreement about ideas, not personal rebuttals.
Reframe language as needed to help students learn
to couch disagreeing statements effectively. We are
practicing “civic discourse”—something young people
rarely see today from adults in daily life, politics or
the media.
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Commit to Rules of Engagement.

After discussing shared classroom values, establish rules
of engagement. Rules of engagement describe what it
“looks like” and “sounds like” for participants to “live”
their stated values. These function as rules of the road:
without them, accidents and breakdowns are more
likely and can be more severe.

« Examples of rules of engagement include: One voice
at a time. Listen actively. Avoid interruptions. Use “I
statements.” Use nonverbal cues (like a raised hand)
to indicate wanting to share.

+ Preview the rules of engagement daily at first,
thereafter periodically to sustain momentum or to
renorm after a challenging episode.

« Allow and protect “think time” through techniques
such as free writing before responding, pair and
share structures, and, ideally, learner-moderated
conversation.

« Calibrate participation and ask students to reflect
on their own participation. If one tends to share
regularly, ask them to step back to create space for
other voices in conversation. If one tends to listen
more than share, ask them to step up and take the
risk to voice or question.

+ Consider crafting and posting an anchor chart of

sentence stems such as “l agree with ____ because; |

disagree with ___ because; To build upon what _

said...” to provide on ramps to conversation.

Set and Conclude Your Practice

Start each conversation with a simple greeting where each
voice is heard and shares a response to a non-urgent, “low-
octane” question. The goal is to have all voices get air time
and to model norms of sharing and listening.

+ Arrange seats in a circle if space allows, or ensure
students seated in a way that every person can see and
hear everyone.

cHicaAco AR@C@HITECTURE center
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« Establish classroom roles for students to own aspects
of the facilitation process, such as a timekeeper, a
scribe to keep notes, attendant to revisit “parking
lot” issues and a docent to lead reflection on rules of
engagement in action.

« Itisimportant to conclude conversations. Protect time
(3 minutes minimum) for closing. Ask three voices
to summarize take-aways from conversation. Seek
reflections about how well the group implemented the
rules of engagement Identify goals for next the next
discussion.

Participate Yourself

The teacher is ultimately the authority figure and must be
aware of the power they hold in classroom life and society.
It is the teacher’s responsibility to set a tone of candor and
to explicitly name the importance of grappling with hard
things, especially around issues of race, class, gender. This
is best said and done directly. Students watch our actions
as clearly as they hear our words.

+ The expertin anything was once a beginner. In
community conversations, each person has the safe
space to share their truths without condemnation.

Itis important to state that everyone is being asked
to exit comfort zones and remind everyone that the
classroom is empowered, authorized and expected to
hold positive intent as much as possible.

« Show the way. Model full engagement and risk taking
as a learner and classroom community member. Feel
authorized to say “l don’t know,” and “I’m not sure.”
Forgive yourself for not being perfect or having all of the
answers. Tell students that during your conversations
your intention is to help foster critical thinking: you are
not disagreeing or trying to “be nosy,” but, rather, want

truth” in a given

«

to understand and hear each student’s
situation, or on a given topic.
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o This is important, hard work. Reaffirm candidly and
regularly that it can be uncomfortable and important
to have these kinds of conversations. Remind yourself
and your students that complex issues require stamina
and time to analyze, let alone to address and change.

« Be ready for students to want to take action—and for
them to feel frustrated about how or where to start.
Find ways for students to apply their concerns to
conundrums in classroom or school life in real time.
Dive in on a low-risk project.

+ Our greatest tools? Questions, wait time, neutral
questions and engaging the hearts and minds
of other experts (students) if and when the
conversation hits walls. If a conversation goes off the
ropes, adjust, keep trying and don’t abandon goals!
Revisit the breakdown, name it , but don’t dwell on it.
Breakdowns create space for future breakthroughs.

DEMYSTIFYING “THEY”

You’ve set up your classroom, established shared values
and rules of the road. What could engagement look like?
Here are some “they” conversations that could unfold

in a city classroom discussion using No Small Plans as a
jumping off point. (Note: It’s important to appreciate that
having critical conversations can require bravery on the
student’s part, especially if the teacher/facilitator is white.
It is important for white educators to actively acknowledge
their own cultural experience and identity as an authority
figure. Teachers need to affirm directly that it is not only
OK, but important, to be candid and to use specific words
regarding race, class and gender—and this means using
words like “white.”)

“They keep pushing us out of the neighborhood.”
Who is they? “White people with money.”
How do you know? “They bought our house.”

What policies or systems contribute to this? “Jobs,
lack of employment, mortgage loans, generational
wealth, white privilege, local government, the
alderman, rich people...”

What can you do?
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What can other individuals or organizations do?

Do others agree with this? Anyone have other ideas?

“They don’t care if we don’t have a rec center.”

Who is they? “The city. The Mayor.”
How do you know? “If they cared we would have one.”

How does this happen? “They just don’t pay
attention.” “They put the rec center someplace else.
Downtown.”

What can you do?
What can individuals or organizations do?

What policies or systems contribute to this? “Maybe
the budget?” “The Park District.”

Do others agree with this? Anyone have a different
point of view?

“Our neighborhood is unsafe because they keep channeling
guns into our communities.”

Who is they? “The government”
Be more specific. “Gun companies”.. “Police”

How do you know? “Dirty cops put gun on my friend
and locked him up.”

What can you do? “Nothing.”

Do others agree with this? Anyone have a different
point of view?

“They want Chicago to be segregated.”

Who is they? “The city. The Mayor.”

How do you know? “Look at our school—everyone is
Black/Hispanic/poor.”

How does this happen? “They make it too expensive
to move away.” “They don’t take care of our
neighborhood so people don’t want to move here.”
“They like to be with who they already know.”

What policies or systems contribute to this?
What can you do?
What can individuals or organizations do?

Do others agree with this? Anyone have a different
point of view?
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Demystifying “they” can become a habit.

Demystifying “they” can become a habit that you

can encourage your students to practice outside the
classroom as well as during facilitated discussions.
Having answers is not the goal during these
conversations, the goal is to enable critical questioning,
reflective dialogue and evidence-based observation as a
skill and habit.

+ Hone generalizations. Clarify generalizations and
nebulous pronouns. Push learners to use specific
language. Whittle away the use of “they” as a place
holder. Instead, seek specific names of individuals or
groups. If the identity of decision-makers is unknown,
name this and explore ways to research, inquire,
surface facts.

 Practice empathy for diverse experiences. Experiment
with discussing points of view of various stakeholders.
What do you imagine are their priorities? Fears and
hopes? How do the changes impact the current reality
and future possibilities of each stakeholder? What is
the presumed intention of each party? How could we
know for sure?

+ Build a knowledge base. Learners need to gather, distill
and analyze accurate information on which to build
theories and understandings. “How do you know?”
Regularly providing evidence, be it life experiences
or quantifiable data, to support opinions is vital.
Personal experiences provide the doorway for students
to enter broader concepts. New information yields
new opinions and thoughts. This is not being “weak-
minded’ or “soft;” changing opinions is at the heart of
learning and discovery.

+ Resist over-simplified or “tidy” solutions. With good
intentions, we may try to soften the blow of hard
conversations or seek simple shallow solutions or
summaries. This is not helpful.
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BECOMING “THEY”

As educators, we can and must find ways to ensure all of
our students are empowered, authorized and expected to
envision and construct their own futures, in classrooms
and beyond, every single day. We have the power and
urgent responsibility to help students to name and feed
their strengths, develop habits of inquiry, learn to forge
action plans, push through assumptions, question group-
think and defy any learned sense of helplessness.

We must see our students as the agents of change that
“they” are, and act accordingly, within and outside of
classrooms. This is where real change will happen. By
“hacking the systems of power” (in the words of Theaster
Gates) we equip young people to be informed, active
agents who can choose how they want to be involved,
and what decisions they want to participate in. Like

the diverse experiences of the characters in No Small
Plans, these kinds of conversations equip young people
to “wrestle with what it will take to design the city they
want, need and deserve.”

In this process we continue our own work as learners

and community members; we ourselves participate

in determining powerful truths, posing and exploring
pertinent questions. Let us trust ourselves, our students,
and the power of essential, cogent, challenging and
meaningful questions which disrupt the artificial tranquility
of silence, denial or acceptance of the status quo. e
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Chapter 1, 1928.
The Past.

22

by Jen Masengarb, Kayce Bayer, Gabrielle Lyon and Allison Leake Themes
Geography
. . . Neighborhoods
In 1928 Chicago, at the height of the construction Demographics
boom following the 1909 Plan of Chicago, Reggie, Infrastructure and transportation
Identity

Elisa and Bernard defy social codes to spend an Belonging
afternoon together downtown. They run headlonginto ~ Racism

the contradictions of racial and class discrimination, Universal Questions
and they must decide to stand and fight or protest » Wholis the city for?

» Who does the city belong to?
another day, another way. « What s public space in a city?

« Who decides what makes up public
space and who is welcome?

« What does civic engagement
look like?

DISCUSSION QUESTIONS

+ Reggie, Elisa and Bernard see different things as they travel downtown.
Based on what they see during their trips, who do you think the city is for?
+ Do you agree with how Elisa, Bernard, and Reggie each responded to the bullies on the beach?
What would you ha